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Scoil Náisiúnta Baile Uí Chárthaigh, Ballycar, Newmarket-on-Fergus, Co.Clare
Special Education Teaching Policy
Ballycar National School hopes to serve all the children in our community without prejudice and we welcome our most challenged children.  Their presence in our school will enrich our whole school.  We will endeavour to develop each child’s natural potential at his/her own rate and to his/her fullest capacity.

Aims

· To outline procedures and practices to be followed in relation to pupils with special needs.

· To outline our whole school approach to assessments and teaching in relation to pupils with special needs.

· To enable pupils with disabilities to share with their peers as complete an educational experience as possible.

· To establish communication structures for the involvement of parents of pupils with special needs.

· To outline what inclusion means to our school.

· To bring to the attention of staff and parents the legislation in Ireland as regards special educational needs.

Inclusion

Inclusion is based on the philosophy that children with special educational needs should receive their education in the least restrictive environment possible (Autism Task Force Report, 2001).  Inclusion means the school accommodates the needs of the child.  Integration, which was very popular in the 1970’s and 1980’s, was concerned with providing supports to individual students to enable them to participate in the mainstream class without any changes being made to the programme.  Inclusion requires significant changes to be made to the content and organisation of the programme and it endeavours to accommodate the learning needs of all students.  Children with special educational needs have to learn to live with others in society and lead lives that are as independent as possible.  Inclusion in ordinary schools is the best preparation for an integrated life.

“An inclusive school might be said to be one that includes and values equally all students from its surrounding communities and develops an approach to teaching and learning that minimise groupings on the basis of attainment and disability”     (Booth et al., 1998)

The challenge of inclusion is to find the best way of accommodating the child’s unique learning style in order to facilitate the student’s access to the entire curriculum.  Flexibility and creativity is demanded of us, Ballycar N.S. school favours inclusion.

· We value all students and staff equally.

· When the need arises, we will restructure the practices in the school so that we respond to the diversity of all students.

· Reduce barriers to learning and participation for all students.

· Acknowledge the right of students to an education in their locality.

· Recognise that inclusion in education is one aspect of inclusion in society.

The staff of Ballycar N.S. aim to provide an optimum-learning environment for all pupils.

To enhance learning for all students:

· Teaching is planned with the learning of all students in mind.

· Lessons encourage the participation of all students.

· Students are actively involved in their own learning.

· Students learn collaboratively.

· Classroom discipline is based on mutual respect.

· Teachers plan, teach and review in partnership with other teachers.

The school strives to provide a safe and comfortable environment for all pupils.  To this end we will endeavour to;

1. Ensure safe access to all areas of the classroom and school for all students.

2. Ensure adequate lighting in all areas.

3. Reduce background noise for children with hearing impairments so that they can hear speech sounds clearly

4. Provide adequate audio/sound systems for any pupil deemed to require it.

Identification, Screening and Referral Procedures

The principle of early intervention applies; therefore pupils from Senior Infants to Second Class are given priority in the allocation of learning support.

· In Junior Infants pupils are screened using teacher observation.

· In Junior Infants the Belfield Infant Screening Test will be administered at the end of the year.
· In Senior Infants pupils are screened using teacher observation.

     The M.I.S.T. will be administered at the end of the year.

· From First Class upwards all pupils are screened annually using appropriate standardised tests. The N.R.I.T. will be administered in late First/early Second class and Fourth Class.

· First Class – Sixth Class will be tested using the Micra T English and Sigma T Maths test.

Priority for Special Education
Access to Special Education is available to all pupils based on NEPS Continuum of Support model.
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Developing a student support plan is the outcome of a problem solving process, involving school staff, parent(s)/ guardian(s) and the student.  We start by identifying concerns, gathering information and then putting a plan of action in place. This is a cyclical and collaborative process which is reviewed and re-evaluated over time.

At Ballycar NS we provide Wholeschool and Classroom Support in a variety of ways (“Orange Stage”).  We believe that early intervention is key to success. The Aistear programme, which incorporates all curriculum subjects, is provided for children in Junior infants to Second class. The focus of the teacher is to develop the children’s oral language, literacy and numeracy skills through structured play and activities. Children who display a need for assistance in developing a specific skill can receive discreet support through the Aistear approach.

Team teaching is available for all children but is more often used with the senior classes from 3rd class to sixth class. Again, the method of team-teaching is useful in providing discreet support and assistance to children who can benefit from minor intervention.

Priority for support in a small group or one-to-one basis is given to pupils who perform at or below the 12th percentile in English or Maths, or for children who have a specific need based on a clinical report.  The considered approach to the type of support given to pupils at the “red” or “green” stage is influenced by the need to protect the self-esteem of the child, as well as taking the unique, individual needs of the child into consideration. 

Referral for Assessment

1. The most common form of assessment used in our school is teacher observation, teacher designed tests, projects and homework (informal assessment).  These informal assessments are at the discretion of individual teachers.  Records of teacher-designed tests are kept by the individual teachers and communicated to parents at the Parent-Teacher meeting and the school report issued at the end of the school year.  Each teacher has discretion as to the format, administration and frequency of in-class testing.  The most common types of informal teacher designed testing in our school are math’s tests, spelling tests and quizzes.

2. A class teacher or parent may express concerns about a child.  The Special Education Teacher will then administer diagnostic tests.  The class teacher and Learning Support Teacher may then draw up an Individual Pupil Learning Profile for the child. Parents will be consulted at this early stage to ensure that they are aware of the teachers concerns and to discuss their child’s educational plan.

3. At the orange stage, the child may benefit from in-class support and team teaching.

4. After one term, the plan will be reviewed. If the short-term plan fails to achieve the desired outcome, then the child will receive additional help from the Special Education Teacher.  The Individual Pupil Learning Profile will be re-evaluated by the Special Education Teacher and Class Teacher. Parents will be notified of their child’s progress.

5. If this is not sufficient to meet the learning needs of the child, the class teacher/Principal will contact the parents for permission to consult with and seek advice from the NEPS Psychologist. A psychological assessment may be helpful for their child. An assessment may help the teacher and parents to come to a better understanding of how the child learns best, advise on learning goals to prioritise, recommend specific teaching and learning strategies and programmes, and may help to determine the subsequent level of intervention, be it based upon the “small-group” or “one-to-one” situations for learning (“Red” or “Green” Stage) which complements the child.
6. Pupils who display major behavioural or emotional difficulties may be referred for assessment. The parents of the child may also be requested to approach their General Practice for advice, and may request an Assessment of Needs (AON) form. This form is to be filled in by both parents and teachers. The child will be called for assessment in due course. 
7. Children who have physical difficulties, e.g. deafness, sight impairment or cerebral palsy may receive special education teaching.
Referral to Out of School Agencies

· The principal and special education teacher co-ordinate the referral of pupils to outside agencies e.g. Educational Psychologist.

· The Principal and/or class teacher/Special Education Teacher meet with the parents to discuss the need for the referral and to seek their consent.

· The class teacher/special education teacher completes the necessary referral form in consultation with the appropriate school personnel and parents.

· The external professional meets with the principal, class teacher, parents and others involved in the child’s education and an assessment is conducted.

· The findings are discussed and recommendations are considered.

Individual Educational Plan or Group Educational Plan

The Individual Educational Plan/Group Educational Plan is based on the NEPS template for a support plan and it will address the pupil’s full range of needs and will include:

· Details from class teacher

· Assessment results

· Other relevant information e.g. reports from other agencies.

· Learning strengths and attainments

· Priority learning needs

· Learning targets

· Class based learning activities

· Home support activities

Each plan will be monitored through teacher observation and the keeping of planning and progress records.  A detailed review should take place at the beginning of each term.  The teachers involved will meet the parents to discuss the child’s progress in the light of the review and the support plan will be adjusted if necessary.
Organisation of Special Education Teaching

· The primary work of the special education teacher is the provision of supplementary teaching to pupils identified as needing support or who have been assessed as having special educational needs.
· A system of withdrawal, small groups and/or in-class support will operate in response to the needs of the individual pupil.  Collaboration with the class teacher is essential and together they will decide on a system where the child can have genuine access to the mainstream curriculum.

· A review will take place at the end of each term.  The child’s progress will be discussed and the necessary adjustments made to the plan.
Timetabling for Special Education Teaching
After testing, the Principal, Deputy Principal and Special Education Teacher will draw up a list of children needing support.  A timetable will be drawn up in consultation with shared schools.  The provision of support is in addition to the regular class teaching in English and Maths and English language support, where applicable.  Effort is made to ensure that pupils do not miss out on the same curricular subject each time they attend learning support.  A flexible approach to timetabling should be adopted by the class teacher.

Co-ordination of all Special Needs Personnel including Special Needs Assistants and Teachers
We are aware that there is an increasing need to look at ways of promoting partnership and collaboration between teachers, special needs assistants, parents and other professionals. Our aim is to work as a team for the benefit of all the children in our care.  We work together to find solutions to problems that arise.  We propose to:

1.  To set goals for the children we work with.  This involves a consensus on purpose and goals.

2. We will value each person’s contribution equally.

3. Each person will have a role in carrying out tasks and decision making.

4. Share responsibility for the outcomes.

5. Decide on resources and share the resources if they will be of benefit to the child.

6. Work together to provide relevant curricula.

7. Devise various strategies and practices to enable students with diverse learning needs to participate in the mainstream curriculum.

Through discussion, it will be decided who will teach a skill to the student.  Progress will be monitored.  If there is some aspect of the goal or instruction that needs to be changed, we will meet to decide on a new strategy.

Collaboration with Special Needs Assistants (SNA)

Special Needs Assistants may work with small groups or help individuals who require assistance, while still maintaining a supportive role with regard to the pupil for whom they have responsibility.

· The class teacher, special education teacher and SNA will plan for the individual needs of the child.

· The SNA will be given clear instruction on his/her role.

· The SNA will be involved in tracking progress, record keeping and observation.

· The SNA will be involved in planning for the individual student.

· Clear direction will be given to the SNA but there will be room for the SNA to take initiative where appropriate. Her contribution is invaluable in assisting the child in reaching his/her full potential. 

The Role of the Class Teacher

The class teacher has primary responsibility for the progress of all pupils in his/her class, including those selected for supplementary teaching.  In supporting the development and implementation of the school plan the Special Educational Needs teacher and the class teacher will:

· Implement teaching programme which optimise the learning of all pupils.

· Implement the school policy on screening by administering and scoring of appropriate tests.

· Collaborate with the special education teacher in the development of support plan/I.E.P. by identifying appropriate learning targets and by organising classroom activities to achieve these targets.

· Adjust the classroom programmes in line with the agreed targets and activities for each child who is in receipt of Resource teaching hours.

The Role of the Special Education Teacher 
The special education teacher helps to provide an education which meets the needs and abilities of children assessed as having difficulties.  In addition, the special education teacher will advise and liaise with other teachers, parents and other professionals in the children’s’ interests. More specifically, the learning support teacher has responsibility for:

· Assessing and recording the child’s needs and progress.

· Setting specific, time related targets for each child and agreeing these with the class teacher and parents.
· Develop support plans for pupils who are selected for supplementary teaching, in consultation with the class teacher. 

· Maintain progress records for each individual or group of pupils in receipt of learning support.

· Provide teaching in English and Maths to pupils who experience low achievement, in accordance with the school’s selection criteria

· Provide advice to the class teacher in such areas as programme planning, approaches to language development, reading, writing and Maths for pupils experiencing difficulties.

· Provide detailed information to the principal with regard to the child’s progress, I.E.P. and meetings.

· Track the progress of pupils who have discontinued “green” or “red” stage support and be prepared to reassess when the need arises.
· Team teaching when the child concerned will derive benefit from it.

· Meeting with other relevant professionals, in the child’s interest e.g. psychologist, speech and language therapist, and visiting teachers.

Liaison with Special Needs Personnel, Class Teachers and Parents

1. A meeting will take place:

(a) To draw up an support plan
(b) To adjust it accordingly

2. The meeting will take place in the resource room or learning support room at a time that is suitable to all parties.

3. Class supervision will be arranged by the class teacher in consultation with the Principal.

4. Short meetings may take place during the term.  These meetings will be organised by the class teacher and resource teacher or learning support teacher.

5. Informal discussion about a child’s progress will be encouraged.

When planning the support plan, it will be decided as to whether the child will receive in-class support or support in the special education teaching room.  If it is in-class support it will be decided as to what method will be of benefit to the child, for example, parallel teaching, team teaching, station teaching, or alternative teaching, taking the needs of the other children in the class into consideration also. Regular short meetings will be held throughout the year to evaluate and plan and to make modifications to the curriculum where necessary.
Partnership with Parents

Ballycar N.S. believes that partnership between home and school is important because, with positive and active partnership, the child gets the best that the school can offer.  We are aware that children do better and are happier when parents and teachers work closely together and when parents are able to give their children support at home.  We, therefore:

· Give a warm welcome and encouragement to parents.

· Emphasise strengths as well as needs.

· Invite parents to meet the learning support teacher regularly as continued input from home is vital if progress is to be made.

· Encourage parents to express fears or doubts that they may have.

· Meet with the parents at parent/teacher meetings.  This can be parent and SET or parent, class teacher and SET.
· Invite parents to certain educational visits, school open days, concerts or events in which the child is taking part.

· Keep the parents informed about achievements and progress.

· Encourage the parents to keep regular communication with the class teacher and SET.  Encourage them to create a home environment where literacy can thrive.

· Encourage participation in shared reading or shared maths programmes

Fulfilling a Consultative Role for Teaching Colleagues

Successful implementation of consultative practices require resource teachers to adopt other roles as well as working directly with pupils.  These roles fall in the domain of communication and planning; problem solving, instruction and dissemination of information.  These functions will include:

· Discussing the student’s progress.

· Sharing diagnostic testing information.

· Participating in collaborative long and short-term planning.

· Meeting with parents and class teachers to write an I.E.P/support plan and to guide parents as to how to support the child at home.

· Providing in-service instruction (time allocated at staff meetings).

· Sharing literature and sharing checklists to aid teachers in identifying students with special educational needs.

· Suggesting alternative teaching strategies or recommending supplementary teaching materials.

· Involvement in school planning so that the needs of S.E.N. pupils are incorporated into the plan.

Fulfilling a Consultative Role for School Management

The Board of Management, Principal and teachers are committed to providing the best possible educational experience to pupils with Special Educational Needs. To ensure this, the resource teachers will:

· Encourage a close level of co-operation between parents, class teacher and any other personnel assigned to support the child.

· Discuss previous assessment reports of new school entrants with special needs and give practical recommendations as how best to meet the needs of the child.

· Communicate with outside agencies, for example, speech and language therapists, teacher for the deaf, psychologist etc.

· Buy or advise on materials for children with special educational needs.

· Discuss and advise management on specialised equipment, for example, computer software and computer hardware – modifying the keyboard and mouse, electronic communication aids and radio aids.

· Keep management informed on diagnostic tests that have been administered and results of these tests.

· Consult with the Principal and class teachers on the selection of pupils for psychological assessment.

· Contribute to school policy development.

Enrolment of Children with Special Needs
When an application for the enrolment of a child is received, the Board of Management will:

· Request a copy of the child’s medical or psychological report or where such a report is not available, to request that the child be assessed immediately.  The purpose of the assessment report is to assist the school in establishing the educational needs of the child relevant to his/her special needs and to profile the support services required.
· On receipt of the report, assess how the school could meet the needs specified in the report.
· Request the Department of Education and Science, to provide the resources required to meet the needs of the child as outlined in the psychological or medical report.
· Will meet with the parents of the child and relevant school staff to discuss the child’s needs and the school’s suitability or capability in meeting those needs.
Irish Reports, Bills and Acts

The Report of the Primary Education Review Body (1990) confirmed that the policy of the Department of Education was one of integration/inclusion of children with special educational needs.  Where this was not possible, they saw the need for segregation.  The report also recognised that successful integration requires substantial funding of regular schools in order to provide the necessary back up resources.

The Special Education Review Committee Report

The 1993 Special Education Review Committee Report (SERC) provided a study on special education in Ireland.  It included a wide range of difficulties and disabilities with the term special educational needs.  It defined children with special educational needs as including all those “whose disabilities and/or circumstances prevent or hinder them from benefiting adequately from the education which is normally provided for students of the same age, or for whom the education which can generally be provided in the mainstream classroom is not sufficiently challenging” (SERC, Page 18)

It favoured integration where it was appropriate with as little segregation as possible.  The SERC Report advocated a continuum of provision for a continuum of needs.  Special schools were seen as necessary for some children, but inclusion was to be encouraged.

In 1995 the white paper Charting Our Educational Future saw integration as the way forward.  It saw the need for flexibility and movement between mainstream and special schools.  It also stated that special schools should provide support for teachers and students with special needs in the mainstream school.  As yet this has not happened.

Education Act (1998)

The Education Act (1998) gave students with special educational needs the right to education as all other students are entitled to.  Under this act there is a statutory duty on the Minister for Education and Science to ensure that “there is made available to each person including each person with disability or special needs, support services and a level and quality of education appropriate to meeting the needs and abilities of that person” (P.10)

Under the Education Act, schools must identify and provide for the educational needs of all students.  Schools can no longer refuse admission to a child with SEN without clear reasons.  Section 15 obliges schools to have an admission policy for the admission of students with special needs.  It made no reference to Individual Educational Plans.  Section 15 also states that schools must make reasonable provision and accommodation for students with SEN. Section 9 deals with identification of and provision for children with SEN.  It also deals with entitlement to education appropriate to their needs.

The Education for Persons with Disabilties Bill 2002.

The main provisions in this Bill were:

· The setting up of a register of children with special educational needs.

· The establishment of a Special Educational Council.

· The preparation of educational plans and the right of parents to appeal against the content of the plan

· The creation of a new role of special needs organisers

Under this act, schools will have to devise Individual Educational Plans.  The Principal has the authority to ensure that the plan is reviewed at least once a year.  The content of the educational plan must include:

· The child’s abilities, strengths and talents.

· The nature and degree of the child’s disability

· The child’s educational attainment.

· The educational needs of the child

· The learning targets which the child is to achieve over a period, not exceeding one year.

· The supports that will be put in place to help the child reach her goals.

· The supports that will be put in place to help the child reach her goals.

· The supports that will be put in place to help the child make the transition from primary to secondary school.

Maintenance of Database and Record Keeping and the Dissemination of Information to Relevant personnel throughout the school

The SET will order and distribute test booklets to the class teacher.  Staff will agree on when to administer the tests.

1. Tests are corrected by the class teacher. When tests are corrected a copy of the results will be returned to the Principal.  If there is a concern about a child, a meeting will be arranged with the class teacher, SET and any other personnel assigned to support the child.  They will discuss the findings and develop an individual plan to support the child.

2. Children’s scores will be compared to the scores which they attained in previous years.  Further testing on children may take place e.g. N.R.I.T. in First and Fourth class, MIST in senior infants or beginning of first class or other relevant tests.  Class teachers will be informed of the findings.

3. Results of tests will be stored in a locked filing cabinet in the office.  The principal and resource teachers have access to the cabinet.  Results will be available to teachers as appropriate.

4. Each class teacher will compile an assessment profile folder on each individual child in their class. This folder is stored in a locked cabinet in the office. 
5. Each child receiving resource teaching will have an individual file.  Results of tests, I.E.P.S and records of progress will be kept in this file.  These records will be kept for seven years after the child has completed Primary School.

6. Results of psychological assessments will be kept in the Principal’s office.  If a teacher needs information concerning a child in her class, the assessment will be made available to her/him, but cannot be removed from the school.  A teacher may not photocopy any psychological assessment.

Liaison with External Professionals and Agencies

School Psychologist

Identification of pupils needing psychological assessments will be largely based on teacher observation and results of tests carried out during the school year.  The SET, Class Teacher and Parents will meet with the psychologist in September-October to seek advice. If deemed necessary, parental permission may be sought for the NEPS psychologist to observe the child in a classroom setting. Following on from this, the psychologist may carry out an assessment. The psychologist identifies the child’s problem and highlights the areas where the child needs special help.  If the child is not making progress with the current Individual Educational Plan, the school psychologist may be contacted for help and guidance.  The school psychologist may also be invited to assist with the development of screening programmes and provide in-service to our staff.  We may also seek their advice on classroom strategies and resources and supporting specialist teachers.
Speech and Language Therapist

The class teachers and SET will work with speech language therapists and receive their expert help and guidance.  Their visits to our school are very beneficial in supporting a child with speech and language difficulties.

For children with visual or hearing impairments it is important to seek advice and help from outside agencies.  For both groups language and social skills may be affected.  An external professional can guide the school to technology that will be of benefit e.g. the pupil with poor vision may need optical and video aids to enable them to participate in regular class activities.  For a child with a hearing problem the visiting teacher can give expert advice and help e.g. where the pupil’s desk is situated in the room, as well as one to one tuition, audio aids etc.

In consultation with the relevant specialists, the SET, class teacher and parents will draw up a learning plan. Which includes identification of any additional resources that are considered necessary in order to implement the plan. This plan will be subject to review every term leading to revisions of the I.E.P. and referral for specialist review as necessary.  Home/School/Community liaison teachers will be involved in supporting and advising parents.

In conclusion, the staff of Ballycar N.S. are willing to seek and accept the expert advice of external professionals when the need arises.

Submissions to the Department of Education and Science

If the child is deemed to need SNA support, an application is made to the Special Education Needs Organiser, Deirdre Foley,  National Council for Special Education, 2nd Floor, Houston Hall, Ballycummin Avenue, Raheen Business Park, Limerick.
Recommendations Relating to Initiatives required for the implementation of the plan.

· As this is a working document, it will be reviewed, evaluated and changed when necessary.

· All pupils will be screened annually.

· Children will be selected for diagnostic assessment following consultation with the class teacher and parents.

· The class teacher, special education teacher and parents will draw up an Individual Educational Plan for the child with special educational needs.

· At the end of a specified time, targets will be assessed.

· The Individual Educational Plan will be reviewed regularly and re-evaluated in terms of student progress.

· Supervision will be organised by the principal to enable the class teacher to attend meetings and to write up and review the Individual Educational Plan.

· The class teacher, special education teacher and special needs assistant will have agreed aims and objectives regarding the child with special needs.

· Collaborative in-class support will be put in place where it would provide the best possible learning outcome.

· The special education teacher and class teacher look at different needs and adapt flexible teaching approaches as appropriate.

· Home/School partnership is an essential element in securing parental support for learning.  Therefore the home/school community liaison teacher will play an important role in nurturing strong links between home and school.

· There will be a collaborative and consultative process that involves all the school staff, with the support and co-operation of the Board of Management.
Conclusion

As more and more students with special educational needs are in mainstream schools, there is an increasing need for a staff to look at ways of promoting partnership and collaboration between teachers, special needs assistants, parents and other professionals. Teamwork, mutual support and trust are important factors in the collaborative process.  As a staff, we see the need for continuous review of the whole school plan for inclusive special needs education.  We will work towards mutual goals and shared responsibility.

The Primary curriculum Teachers’ Handbook states that:

“Each child deserves to be with the kind and variety of opportunities which will enable him to develop his natural powers at his own rate to his fullest capacity’’ (P13)

This is our goal.
Sources:
Education Act 1998

Equal Status Act 2000-2004

Education (Welfare) Act 2000

EPSEN 2004

Disability Act 2005
Implementation:

The teaching staff are responsible for the implementation and success of this policy.

Ratification & Communication:

This policy was reviewed and ratified by the Board of Management in September 2021.
Review Timetable:

This policy will be reviewed in September 2022 and amended as necessary by means of a whole school collaborative process.
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